History Intent

Throughout their leaming journey at Beechy HWL School, the: children will gairy o coherent, knowledge and understanding of Britain's past and,
perceplive questions, critical thinking and, the demelopment; of perspective and judgement. We will, support; our children to- do- this by building
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them to- have o better understanding of the society v which they, lise and that of the wider world, as well: as hows history of wider world has
impacted uporv Britairy both, irv the past and, the present. This helps the children to gain a sense of their own, identity withiry a social, political,
aulburals ands economic background. Without History, theres would not bes as fuburel

This process o} knowledge acquisition begins inv Reception with, o focus on local history and Jamiliar aspects of the past. Leaming aboub the
immediate world, around them ts the ideal, foundation Jor later composite learning i Key Stage | and, 2. This component learming is' undertakery



Inv Key Stage 2, childrens chronological framemorks are further deseloped, at o locals national and international level. This includes a, focus,
Jor- example, on the: Romans, Anglo-Saxons and, Scots, arn early cirilisations omerviews, Ancient; Greece, Anclent; Eygpt, Ancient; Islamic
thronghthe e groupe o e they car refesence s reen o everts frors prcn Lecrvings Disciplinany bnowladges contnues o be
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Substantive Knowledge
This s Jactual knowledge of the past: key, events, place and, people. It includes four types of knowledge: ‘Generative Knowledge , ‘Substantive
Concepts’, ‘Chronological Knowledge' and, Fingertip: Knowledge (Must Know Facts)

o Generative Knowledge is the essential, underpinning, in-depth knowledge of a topic or time pertod that: supports Jurther historical
learning and thus supports pupils to- generate more knowledge. Generatime knowledge can be categorised: into-‘substantive concepts
(abstract; concepts suchs as monarchy, trade; or empire) and, chronological, knowledge (knowledge relating to broader deselopments and,
the features of historical periods).
parliament; trade: and, religion. They are embedded, throughout the: curriculuny so- that eachs one is planned. to- bes encountered multiple
times throughout the, curviculums Substantive concepts are best undenstood, with, repeated, encounters iny specific; meaningfuls contexts,
rather than being taught irv ans abstract way. Substantise concepts are classed as generative knowledge because they support the



® Chronological, Knowledge s also generative knowledge. This is the specific knowledge of the broads characteristics of historical periods

o Fingertip Knowledge is the knowledge of the key facts and dates which pupils need i their minds, or ab their fingertips, whilst
working memorny is overloaded when undertaking enquinies, and, it is thus useful to- hanve this fingertip knowledge i Musty Know Facts.
Fingertip knowledge must be taught and pupils must retair it during their enquiry. Howenmer, gaining this type of knowledge s not the

Disciplinary Knowledge and, Historical, Erguiry
through application to- substantive knowledge. Units o} leaming are framed, around, central, big questions whichs focus ar units of work on
consider the status o} historical claims. It enables them to place their historical knowledge v o broad, context. It helps pupils to- understand, the



Historical, enquiry using sources - asking questions, using sources and, evidence to- construct and challenge the past.

Historical, enguiry communicating ideas - Communicating and, organising finds with, o systematic approachs

Cause and, consequence - selecting and combining information that might be: deemed a cause and, shaping it into- a coherent; causal
explanation and: understanding the relationship bebweers arn exent; and other Jubure events.

Similarities and, differences - analysing the extent; and type of difference bebween people; groups, experiences or places invthe same
Historical significance - understanding how and, why, historical, events, trends and, indiriduals are thought: o} as being important.
Historical, interpretations - understanding how and why different; accounts of the past are: constructeds



National Curriculum and EYFS Framework

Substantive Knowledge

-
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Generative Knowledge

s Substantive Concepts embedded within units and
revisited many times — civilization, monarchy,
empire, invasion, war, parliament, trade and
religion.

* Chronological knowledge - understanding broad
characteristics and having an overview knowledge of
historical periods (e.g. Romans, Ancient Egypt) /

>
‘Fingertip Knowledge’

Must Know Facts

Knowledge of key facts and dates from units (e.g.
Romans, Ancient Egypt)
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The Approach to
Historical Enquiry

‘Asking historical questions, using

Disciplinary Concepts

Second-order concepts:

‘Chronological Understanding”
‘Historical Enguiry using Sources’
‘Historical Enguiry” Communicating Ideas’
Cause and Consequence’
‘Continuity and Change”
‘Similarities and Differences’

‘Historical Significance”
‘Historical Interpretations”

sources and communicating ideas’

.
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National Curriculum Programmes of Study

Year | | Year? Year3 | Yearh | Year5 Year 6
Pupils should be taught about: Pupils should, be taught about
Knowledge, e Changes withiry lising memory. Where e Changes i Britair from the: Stone: Age to the Iron Age
and, appropriate, these should be used to- e The Romary Empire and its impact on Britairy
understanding reveal aspects of change in national life e Britain's sethlement by Anglo-Saxons and, Scots
of British, e The Viking and Anglo-Saxor struggle for the Kingdom of, England, to-
History, the time of Edmard the Confessor
e A study of an aspect or theme in British history that extends pupils
chronological knowledge beyond 066
Local, History e Significant historical exents; people and, e A local history study
< places irv their owry locality,
g Knowledge, e Events beyond living memory that are e The achiesements of the earliest cismilizations - an overviews of where,
2 and, significant nationally or globally and, when the first civilizations appeared, and o depthy study,
understanding e The lives of significant indiniduals irv the e Anclent Greece - as study of Greek life; and achiesrements and their
World, and international, achiemements. Some, e A non-European society that provides contrasts with, British history
life irv different periods
History ‘Be amare of the past, using common words and, phrases + Continwe to demelop chronologically secure knowledge of history
Com;epbs« Ftbp@opleand/&mb&mtoa/d\mndogmbﬁrmﬂwork Note connections, contrasts and, trends over time
- Ask and, answer questions ‘Understand how knowledge of the past ts constructed Jrom o range o sources

‘Choose and; use Jromv stonles and, other sources to- show

undﬂr\standmg/
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Beech Hlll School Long/ Term Hlstomap Plan

Year | Year 2 Year 3 Year 4 Year 5 Year 6
Gunpowder Plot Kings and' Queens The Romans Ancient; Egypt Space WWII
Should: we celebrate How is our country How did, the: Romans How muchs did, the How- did, the: Space How- did WWII impach
Bonfire, Night'? ruled? change Britain? Ancient: Egyptians Race effect the rest of Great Britairy?
achieme? the, wonld?
Nurturing Nurses The Piece Hall Anglo- Saxons Stone~Iror Age Early Islamic Crime & Punishment
Why do we remember Why is Halifax Who were the, Anglo- How- did life: change Civilisations How has crime and,
Mary, Seacole and, Edith famous? Saxons? from the: Stone, Age to- | Why was Baghdad, 900 punishment, iy Greab
Canell? the Iron Age? AD so important inv tte | Britairy changed through
time period and, the ages?
beyond?
Toys Throughs Time, Fire Fire Early civilisations Cragg Vale Coiners Ancient, Greece The Viking and: Anglo-
How hame toys changed, What, happened, to Which early civilisatiors | Was Danvid, Hartley, o0 | What did the, Greeks do- Saory struggle for
throughs time? London during the; fire has had the greatest King or just o thief? for us? power-
of 16667 influences on the, moderry Were the Vikings
dawy? ruthless killers or

peaceful, settlers?




Substantise Skills and, Concepts

EYFS Year | Year 2 Year 3 Year & Year 5 Year 6
Chronological, | *Begin to make sense of | *Discuss exents | *Place people, *Place people, events *Place peoples *Place peoples *Place people, events
*Understand the ways | refering to-them | studied irv order | happened including studied, inv order | studied irv order | happened taking into-
trv whichy they haue as irvthe past of whenr they BC/AD and, CE/BCE. of when they, q]lwhmtheg consideration how
*Place important, including BC/AD | into impacted different
*Discuss the changes *Sequence the *Place important; | presiously learmt events | and CE/BCE consideration countries irv different
that have happened, events of a ements on orv a timeline with, inferchanging how more thary | ways.
et shudy using and | some AffeentLengthor o bme | anbproviding | may hawe
understand understanding of | beyond ‘decades” and, rationale for happened ab one | *Divide o timeline
*Discuss the limes of meaning of the different, lengths | ‘centuries’ using BC/AD | both times into- BC/BCE and,
the people around themy | term ‘decades . of time using and, CE/BCE. AD/CE using o scale
and their roles irv and, *Dinvide o that they, hame
society *Beginto use as | understanding timeline into- *Divide av identified themselrres.
timeline to- the term BC/BCE and timeline into- A scale should, help
*Name the Jour seasons | sequence enents. | ‘centuries’. AD/CE and BC/BCE and, to- show the different
of the year: sequence AD/CE using o amounts of time
*Name the days of the events and, by the teacher. and ements withiry as
weeks dates. The A scale shoulds certair areas of study,
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bebweery time
periods and,
esents withir o

*Ar\abg/se how

bebweery the two-

Historical

which, we, knowe
aboub the past
for example

key elements of a

*Analyse artefacts

considering purpose;
material and, who-

*Use documents,
prmted/sources;the

bwldmg@w&i&fo




whal carv be
seerv suchv as,
‘What were

p,eopl@dom.gf?
and: ‘What were

they used, for?”

*Look ab sources

to- find oub

answers to
guestions about

*Look for clues
to- identifiy that

From the, past;

*Askw%hm&
based on sources
and; historical
@\mb&}rwwﬂw
past, They
should bes able to
they have asked,

*Usea/r\ang@qfl
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sources to-

Childrer to hamve
these resources
arailable to- use
inference skills to
interpret, what,

see/undenrstand,

would have used them,

*Sug,g,@stsource&
o} emidence that
would hare
v ansmening
w&t&m&aboub
the past and,
explatn why.

*Explain why,
sources can be
certairy time

*Use sources to
el/emmb&q[la/
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*Use sources
and, evidence to-
create visual
a place from the

to- museums and,
galleries and,

collect exidence
aboub the, past.

*Choose reliable

sites to- collect
emidence about the
pasb to- build,

*Ldentify historical
misconceptions and,
whiythey exis

*Independently
of enquiry by posing
questions to- anewer




questions to-
Historical *Understand, and, *Communicate *Communicate *Communicate and *Communicate *Beg;uru to Ld/en% *Choose relemant;
writing, draming speaking, *Beginy to *Construct informed,
*Respond to- a historical and, hypotheses that




Cause ands Thmghrdxgwu& *Explair a Idmh}g/and/ Explowh,ow»andw@ *Explore how *Analyse Irwestkgatean,d;
celebrations occur. ement took place. | ement took place. | and settled, irv Britain. contributed to- using o range of | events using o range
*Explair a life v Ancient sources o} sources discussing
took place. consequence o C"\mshamtg/wGr\eab *Ldentify the happened and, this may differ irv o
*Identify how o fromv the Stone modern-day, *Discuss how and,
*Through cimilisations cary come to- | Age through to | context. whiy contrasting
sequencing and, arv end; and, the, the Iron Age. arguments and,
Contirwity and | *Identily any changes | *Compare the *Identify and, *Compare *Explore the *Interpret, how *Explore reasons
historical igures | differences from a/ particular time somebody may | features of past | have occurred;
throughouts their lises: similar roles trv start to- ask and, walues ands emvidence that refutes




the present-day | answer questions | *Identify some reasons | location of an technology hame | some historical
differences. *Describe sites of *Ldentify the key | today's life *Assess the need Jor
*Explore the toys | uses for people the Stone Age wider world's to- change over time
played, with, and compare to occurred: Britair. sanctions were
any changes. throughy time. changes from
the Stone Age to-
*Compare how the Irons Age
things from the and why they
pa/sth,a/ve occurred:
changed or
stayed the same *Ldentify
changes withiry
the local; areas
anchwhiythey
may have
occurred:
Similarities *Identify some *Compare the *Through *Throughs companisory of | *Identify, how *Compare tiwo *Compare the
things irv the past and, bo- significant who had the greater determined, different regards to- a




has beern read, irv class. and thoughts Egypt. as well different, ideas.
ago- to- noww:
Historical *Compare and, contrast, | *Identify o *Identify o local | *Identify historical Explonehoww *Analyse ements | *Identify how ements
Talk about why | *Talk about; why, wnittery records on Brikairu shaped, British, values
Uwi)pe’vsor\/bs/q[l thabpe,r\mw v anclent and, culbure.
locals area.
*Talk abhouts why Using exidence
we celebrate *Discuss o local and, sources,
British, earents. sigmlﬁmnceomo; describe what
past.
*Explore the
mead&o’fla/
persorv o

the local areas




Historical,

*Look ab objects from,

how-theyy might have

*Id@r\%r\easorw

British, earent.

*‘Using/sow\ce/s/

withiry an
a@counbo}la/

*Explainy what

and how- b might
hame beerv used.

*Ginve ab least one
reasory whiy arv esent; irv
history could be

*Cmﬂparep@s&'bi@
ab the same time.

*Use,
history, v the
Jor f
Wustrations, to
determine whab
thepast

*Usln,gzpﬂma;\y,
and secondary

what, historical
objects could
hase beerv used,
for and why,

*Evaluate eridence
to choose the most,
build arv accurate
something that has

*Analyse and,
wewe and the
hame or the

*Justyy whyy there
accounts of history,

linking this to- Jactual,
understanding of the







